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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF CHRISTCHURCH RUDOLF STEINER SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2024 

 
The Auditor-General is the auditor of Christchurch Rudolf Steiner School (the School). The Auditor-
General has appointed me, Michael Rondel, using the staff and resources of BDO Christchurch, to 
carry out the audit of the financial statements of the School on his behalf. 
 
We have audited the financial statements of the School on pages 3 to 19, that comprise the statement 
of financial position as at 31 December 2024, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
Qualified opinion 
 
In our opinion, except for the matter described in the Basis for our qualified opinion section of our 
report, the financial statements of the School:  
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector Public Benefit Entity Standards Reduced Disclosure Regime. 
 
Our audit was completed on 22 September 2025. This is the date at which our opinion is expressed. 
 
The basis for our qualified opinion is explained below. In addition, we outline the responsibilities of 
the Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our qualified opinion - provision for cyclical maintenance 
 
The School has an obligation to keep the land and buildings in good order and repair. The 
Statement of Financial Position on page 5 includes a provision for cyclical maintenance provision of 
$161,177 on 31 December 2024 and $151,537 on 31 December 2023.  The School could not provide 
sufficient appropriate evidence to support the provision. There are no other practical audit 
procedures we could perform to determine the reasonableness of the provision. As a result, we 
were unable to determine whether any adjustment to the provision was necessary. 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as  
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those risks, 
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. 
The risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School to cease to continue as a going concern. 



 

 BDO CHRISTCHURCH  
 

 

 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of  
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement 
of Responsibility, Members of the Board Listing, Analysis of Variance, Evaluation of the School’s 
Student’s Progress and Achievement, Statement regarding how the school is giving effect to Te Tiriti 
o Waitangi, Kiwisport Report and the Good Employer Disclosure, but does not include the financial 
statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements, or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
 
 

 
 
Michael Rondel,  
BDO Christchurch 
On behalf of the Auditor-General 
Christchurch, New Zealand 
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Sta tement regarding how the  s chool is  giving e ffect to Te  Tiriti 

o Waitangi. 
 

Christchurch Rudolf Steiner School recognises and honours Te Tiriti o Waitangi as  the 
constitutional foundation of Aotearoa New Zealand, the bi-cultural bond between the 
Crown and tangata whenua. We recognise that Aotearoa New Zealand is  a bi-cultural 
nation and acknowledge that Te Tiriti o Waitangi underpins our learning environment. 
We are s trongly committed to upholding and honouring the principles of Te Tiriti o 
Waitangi. 
 
Our school embraces Te Reo and Māori spirituality and culture as  a fundamental and 
living part of Aotearoa New Zealand. We celebrate the cultural richness and diversity in 
Aotearoa. Christchurch Rudolf Steiner School is  responsive to the wider cultural, social 
and political contexts  in which they are located in Aotearoa New Zealand in the 21st 
Century and beyond. 
 
Our education embraces and honours Aotearoa New Zealand’s bi-cultural heritage and 
considers  all human beings to be free and equal in dignity and rights . While 
acknowledging Rudolf Steiner’s  work, Christchurch Rudolf Steiner School works out of 
an approach of equity and strongly rejects  any historical s tatements which may have 
been made by Rudolf Steiner and from which inferences of racial prejudice may be 
made. 
 
Christchurch Rudolf Steiner School aims to be cultural safe havens for everyone. 
Significant shared values exist between our School’s  special character and kaupapa 
Māori. These  include a holis tic view of spirit that permeates all matter and space; 
respect for the spiritual beings of our environment, and for our ever-present ancestors  
(whakapapa); honouring festivals  and holding reverence in protocol; understanding the 
spiritual power and basis  of speech, song, expressive movement, and art. 
 
Because of this  Christchurch Rudolf Steiner School ensures it is  placed in an excellent 
position to make a prioritised contribution, in collaboration with cultural advisors , to 
the revival and preservation of the unique indigenous culture and language of this  land. 
CRSS uses the Core Education model of integrating Te Tiriti o Waitangi into the school 
community; 
 
 
  



 
 
Striving to integrate kaupapa Māori into teaching and learning as much as possible 
enacts  the principles of Te Tiriti o Waitangi. By Integrating and embedding the world 
view, perspectives, te reo and tikanga whenua, kaupapa Māori becomes a valued, 
normal, routine, and everyday part of the school environment. In this  we acknowledge 
that kaupapa Māori is  central to the well-being and success of everyone, ākonga, 
kaiako and whānau. 
 
At all class  levels , te reo Māori me ngā tikanga-a-iwi and that of mana whenua are 
integrated into the daily classroom life and class  culture as  a matter of course. Initially 
through speaking and lis tening, the children begin to develop a sense of the flow and 
syntax of te reo Māori. 
 
They will begin to build their vocabulary and will increasingly be able to respond, with 
action and word, to instructions and questions. Where possible, a specialis t Māori 
programme will support the development of the sentence structures which will allow 
for more nuanced expression and dialogue. 
 
In Classes 1-3 the mahi is  mainly oral. Grammar is  taught more formally from Class 5. 
Throughout the classes  the children will continue to build their mihi and pepeha.  
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Standing to speak becomes a common occurrence where, for example, where schools  
have the custom of welcoming new families  to the class  with a pōwhiri or mihi 
whakatau. 
 
Mātauranga Māori is  integrated into the Main Lessons wherever it is  meaningful and 
possible. Opportunities  for this  are manifold and limited only by the imagination of the 
teacher. It is  important, though, to ensure that cultural supervision is  sought where 
new or unfamiliar aspects  are included. 
 
The main resource is  “He Reo Pūāwai”, the Te Reo Māori Curriculum for Steiner Waldorf 
schools  in Aotearoa New Zealand. 
 
 

 
 
Paul Kennedy 
Principal 
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Compliance with Education and Training Act 2020 requirements to be a 
good employer for the year ending 31 December 2024. 

  Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working 
conditions? 

 Conducted regular risk assessments to identify
actual and potential hazards and take steps to
mitigate them.

 Provided appropriate training and supervision to
employees to ensure they can perform their jobs
safely.

 Provided appropriate personal protective
equipment (PPE) when necessary.

 Encouraged employees to report any hazards or
safety concerns they encounter. 

 We have in place a workplace Health and Safety
Committee which meets regularly to consider
any Health and Safety issues identified by staff,
students and other members of the school
community.

 Maintained equipment and machinery to ensure
they are safe to use.

 Ensured that the workplace is clean and well-
maintained.

 Ensured all staff are part of regular on-site drills
and emergency planning.

What is in your equal 
employment opportunities 
programme?  
How have you been 
fulfilling this programme? 

Our School Docs EEO policy emphasises our 
commitment to: 
 Equity and fairness in the workplace.
 Challenging discrimination or harassment.
 Taking complaints seriously with an undertaking

that we will investigate them promptly.
 Following recruitment practices that are fair and

inclusive and avoid bias or discrimination.
 Providing employees will equal opportunities for

advancement.
The commitments within this Policy have been met 
during 2023. 



How do you practise 
impartial selection of 
suitably qualified persons 
for appointment? 

 We ensure that the job requirements and
selection criteria are clearly defined and
communicated in the advertised vacancy
material.

 We use objective and standardised assessment
methods such as structured interviews to
evaluate candidates' suitability for the role.
These methods are based on the job
requirements and selection criteria.

 We recognise and discuss unconscious bias and
how it can affect the selection process, in order
to avoid it. For example, we avoid making
assumptions based on the candidate's gender,
race, age, or other personal characteristics.

 We keep detailed records of the selection
process, including the criteria used to assess
candidates, referee comments and the reasons
for any decisions made. This helps to ensure that
the selection process can be reviewed and
audited if necessary.

 We offer feedback to unsuccessful candidates to
help them to improve their skills and
performance for future job applications.

How are you recognising, 
− The aims and

aspirations of Maori,
− The employment

requirements of
Maori, and

− Greater involvement
of Maori in the
Education service?

The majority of our staff are pākehā with variable 
levels of cultural competence. Strategic work 
initiated in 2022 and still underway, focusses on 
how the school must uphold the aspirations and 
expectations of mana whenua and of our whānau 
Māori community, including ways to identify mana 
whenua employment and education needs. 
We continue to develop practices and processes 
that reflect Māori aspirations and needs, including: 
 Ensuring prominence of Te Tiriti o Waitangi

across all aspects of the school.
 Ensuring staff and the BoT have an improved

understanding of culturally responsive practice
and behave and practice accordingly.

 Ensuring all school processes and practices are
aligned to the NELPs.

 Ensuring students who identify as Māori have
access to culturally appropriate teaching and
support.



How have you enhanced 
the abilities of individual 
employees? 

 We provide training and professional learning
and development opportunities to support
employees to develop new skills and
knowledge. This has included staff PLD,
workshops, courses, and conferences.

 We provide support, mentoring and coaching to
employees, especially those who are new to the
school, to develop their skills and knowledge.

 We encourage collaboration and teamwork
among employees to help them learn from
each other and work more effectively together.

 Our teacher Professional Growth Cycle runs
throughout the year.

 We provide opportunities for employees to take
on leadership roles and to advance in their
careers. This includes providing professional
development and career advancement within
the school or in external workshops.

 We provide employees with the resources and
tools they need to do their jobs effectively, such
as up-to-date technology, instructional
materials, and equipment.

How are you recognising 
the employment 
requirements of women? 

 We offer flexible work arrangements, such as
part-time work to accommodate the needs of
women with caregiving responsibilities.

 We support requests for parental leave and
provide flexibility in meeting schedules to
support working parents, especially women.

 We promote gender equity, such as gender-
neutral job descriptions and recruitment
processes. Current work and foci include
strengthening our culture of inclusivity by
promoting diversity and inclusion, providing
opportunities for feedback and collaboration,
and encouraging open communication.

How are you recognising 
the employment 
requirements of persons 
with disabilities? 

 We are not currently employing anyone with
disabilities.

 We would actively support applications from
people with disabilities. Our school site provides
lift access, ramps and wide corridors and
hallways which provide suitable access for all.



Paul Kennedy 
Principal  

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  
Has this policy or programme been made available to staff?  
Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements? 

Does your EEO programme/policy provide for regular reporting 
on compliance with the policy and/or achievements under the 
policy? 



Does your EEO programme/policy set priorities and objectives?  
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Christchurch Rudolf Steiner School - Annual Plan 2024 – Term 3 Update 

Strategic Aim 1: Staff Culture 
Strategic Aim Description Review of Annual Goal(s) for 2024  

Establish a positive staff culture that fosters 
collaboration, support, and continuous 

growth. 

1. Establish a culture of continuous feedback and improvement, where staff engage in respectful, reflective dialogue 
to drive professional learning and create positive change. 

2. Focus on a strengths-based culture based on the belief that every staff member has strengths that can benefit the 
school as a whole. We focus on strengths rather than weaknesses.  

3. Develop trust among staff based on honesty and openness, without judgement.  
4. Create a sense of belonging and an ethic of care and support among staff. 

Specific Actions Change 
Process 

Time Frame Person 
Responsible 

How Will We Measure Success? EOY Review 

Implement a structured Professional Learning 
programme that is designed to initiate and normalise 
reflective dialogues among staff members, with a 
view to developing a culture of continuous feedback 
and improvement. 

Planning and 
Preparation 

 
Practice 

Development 

Start of Term 
2 Principal 

 PL partner engaged and 
Programme developed. 

 Plan under way. 

Evaluation Associates engaged as PL 
partner. 
Programme under way. 
 
 

Achieved 

Initiate a comprehensive strengths assessment for all 
staff members to identify individual strengths and 
talents. Establish a platform for sharing and 
celebrating these strengths among the staff, 
promoting a culture of appreciation and collaboration. 

Practice 
Development 

 
Leadership 

End of Term 2 Principal 
 Assessment completed. 
 Sharing in place. 
 Staff Survey at EOY. 

Assessment of staff strengths has 
been an informal process, focussing 
on recognition of strengths by 
colleagues. 
Sharing is regular occurrence at PL 
sessions. 
 

On Track 
 

Introduce regular open forums or discussion sessions 
where staff can openly share their thoughts, concerns, 
and ideas without fear of judgement. Implement 
transparent communication channels for sharing 
important information and decisions. 

Practice 
Development 

 
Leadership 

End of Term 3 
Senior 

Leadership 
Team 

 Forums and discussions are 
occurring on a regular basis. 

 Staff attendance is enthusiastic. 
 Staff Survey at EOY. 

Forums in place as part of PL and 
College of Teachers meetings. 
 
 

Achieved 
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Strategic Aim 2: Staff / Parent Interactions 
Strategic Aim Description Review of Annual Goal(s) for 2024 

High-quality staff and parent 
interactions promote strong 

partnerships and student success. 

1. Provide professional development opportunities for teachers to enhance their communication and relationship-building 
skills with parents and whānau, including cultural competency, and conflict resolution strategies. 

2. Create multiple avenues for communication between teachers and parents, that ensure that parents feel comfortable 
reaching out to teachers with questions, concerns, or feedback. 

3. Provide regular updates on students' progress, achievements, and challenges. 
4. Encourage and welcome parent involvement in their child's education. 

Specific Actions Change 
Process 

Time Frame Person 
Responsible 

How Will We Measure Success? EOY Review 

Develop a series of professional development 
workshops focused on equipping teachers with the 
necessary tools and knowledge to effectively engage 
with parents and whānau, fostering positive 
relationships and creating a more inclusive and 
supportive learning environment for all stakeholders. 

Planning and 
Preparation 

 
Practice 

Development 

End of Term 2 Principal 
 Workshops planned and dates 

set. 
 Staff and Parent EOY surveys. 

Workshops planned and on track 
with schedule. 
Regular reviews between PL 
provider and Tumuaki with plans 
adapted as required. 

On Track 
Establish clear guidelines on communication between 
teachers and parents, incorporating platforms such as 
email, phone calls, parent-teacher conferences, and a 
dedicated online portal for inquiries and feedback. 
Provide clear guidelines and accessible resources for 
parents to understand how to engage with teachers 
effectively. Implement regular communication 
initiatives, such as monthly newsletters or updates, to 
keep parents informed about classroom activities and 
student progress. 

Planning and 
Preparation 

 
Practice 

Development 
 

Monitoring and 
Review 

End of Term 2 Principal 

 Guidelines in place. 
 Review shows guidelines being 

complied with. 
 Staff and Parent EOY surveys. 

Guidelines have been developed in 
draft.  Consultation with staff in 
progress. 
 
 
 
 
 

On Track 

Conduct surveys or focus groups to gather input from 
parents regarding their preferences and interests in 
involvement in school activities and other 
opportunities. Based on this feedback, draft a 
comprehensive plan outlining various ways parents 
can contribute, such as volunteering in classrooms, 
participating in school events, or joining advisory 
boards. 

Practice 
Development 

 
Leadership 

End of Term 3 
Senior 

Leadership 
Team 

 Survey completed by parents. 
 Focus groups held for LS and US. 
 Plan developed and signed off 

by Board. 

Reliant on Specific Action 2 – 
therefore delayed. 
 
 
 
 

Delayed 
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Strategic Aim 3: Quality of Teaching 
Strategic Aim Description Review of Annual Goal(s) for 2024 

The high quality of pedagogy and teaching, 
guided by the Rudolf Steiner model, ensures 

exceptional learning experiences for all students. 

1. Promote a culture of reflection among staff that includes reflection on their teaching practices, assessment, 
and student outcomes.  

2. Offer constructive feedback and support to teachers to help them identify areas for growth and 
improvement. Conduct regular classroom observations and provide specific feedback focused on teaching 
strategies, student engagement, and classroom management. 

3. Ensure Rudolf Steiner pedagogy and philosophy are embedded in teaching practices and provide teachers 
with training and resources on Rudolf Steiner's educational philosophy. 

Specific Actions Change 
Process 

Time Frame Person 
Responsible 

How Will We Measure 
Success? 

EOY Review 

Implement a structured Professional Learning 
programme that is designed to initiate and normalise 
reflective dialogues among staff members, with a 
view to developing a culture of continuous feedback 
and improvement. 

Planning and 
Preparation 

 
Practice 

Development 

Start of Term 
2 Principal 

 PL partner engaged and 
Programme developed. 

 Plan under way. 

Evaluation Associates engaged as PL 
partner. 
Programme under way. 
 

Achieved 
Implement a structured teacher observation and 
feedback programme, starting with conducting 
regular classroom observations focused on teaching 
strategies, student engagement, and classroom 
management. Develop observation rubrics aligned 
with teaching standards and student learning 
outcomes to provide specific feedback. Additionally, 
establish a system for follow-up meetings where 
observed teachers receive constructive feedback and 
support to identify areas for growth and 
improvement. 

Planning and 
Preparation 

 
Practice 

Development 
 

Leadership 

Start of Term 
3 Principal 

 Observation and Feedback 
programme in place. 

 Analysis of Observation 
Rubrics provided to Board. 

 Staff survey at EOY. 

Based on feedback from PL sessions 
(and the PL provider recommendation) 
this action is on hold until 2025 at the 
earliest. 
 
 
 
 
 

Delayed 

Initiate a professional development programme 
focused on effective integration of the Rudolf Steiner 
educational model into teaching practices. Provide 
teachers with training sessions and resources that 
delve into Rudolf Steiner's educational philosophy, 
emphasizing principles such as holistic education, 
experiential learning, and the development of the 
whole child. Collaborate with experts or practitioners 
familiar with the Steiner approach from Kahui Ako to 
facilitate workshops and discussions. 

Planning and 
Preparation 

 
Practice 

Development 
 

Leadership 

Start of Term 
4 

Senior 
Leadership 

Team 

 PL programme in place and 
under way. 

 Expert practitioners, involving 
Kahui Ako, engaged and 
delivering as planned. 

 Staff survey at EOY. 

Under way as part of local curriculum 
development and consultation. 
 
Steiner Education NZ and Kahui Ako 
engaged. 
 
 
 

On Track 
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Strategic Aim 4: Leadership 
Strategic Aim Description Review of Annual Goal(s) for 2024 

Excellence in leadership drives innovation, 
fosters collaboration, and cultivates a culture of 

growth. 

1. Focus developing the current leadership team, focusing on areas such as collaboration, conflict resolution, 
effective communication, and reflective practice. 

2. Foster a collaborative culture where leadership team members work together to achieve common goals. 
Encourage teamwork, mutual respect, and open communication among team members.  

3. Cultivate a growth mindset among members of the leadership team. Encourage a positive attitude towards 
learning, feedback, and continuous improvement. 

Specific Actions Change 
Process 

Time Frame 
Person 

Responsible 
How Will We Measure 

Success? 
EOY Review 

Ensure Leadership Team meetings are focused on 
fostering collaboration, conflict resolution, effective 
communication, and reflective practice as integral 
parts of day-to-day operations. Implement structured 
agendas that allow time for open discussion, 
brainstorming, and problem-solving sessions. 
Incorporate reflective exercises in each meeting to 
evaluate decisions made and identify areas for 
improvement. Encourage team members to actively 
listen, share perspectives, and support one another in 
addressing challenges. 

Practice 
Development 

 
Leadership 

Start of term 
2 Principal 

 Analysis of agendas and 
minutes from Senior 
Leadership Team meetings 
reflect collaboration, effective 
communication and reflective 
practice. 

 Staff survey at EOY. 

SLT responding well to restructure 
and greater oversight of their role. 
 
SLT collaboration and practice on 
track for expectations. 
 
 
 
 

Achieved 

Use 1:1 coaching sessions with senior leaders to focus 
on the principles of growth mindset, resilience, and 
embracing challenges as opportunities for growth. 
Encourage team members to reflect on their own 
mindset and approach to learning and provide tools 
and strategies to cultivate a growth-oriented 
perspective. Establish regular feedback loops and 
opportunities for self-assessment to reinforce the 
importance of continuous improvement. 

Practice 
Development 

 
Leadership 

1 April 2024 Principal 
 Analysis of Senior Leadership 

Team behaviour. 
 Staff survey at EOY. 

1:1 sessions in place. 
 
Reflection culture developing as 
planned. 
 
 
 

Achieved 
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Strategic Aim 5: Transparency and Collaboration 
Strategic Aim Description Review of Annual Goal(s) for 2024 

Transparency and collaboration are 
essential for fostering trust, unity, 

and collective progress. 

1. Establish open and transparent communication channels throughout the school community.  
2. Involve staff in the decision-making process by soliciting input, feedback, and suggestions on important issues affecting the 

school. 
3. Establish professional learning communities where teachers can collaborate, share best practices, and support each other's 

professional growth. 
4. Ensure that school policies, procedures, and expectations are clearly communicated and easily accessible to all 

stakeholders. 

Specific Actions Change 
Process 

Time Frame 
Person 

Responsible 
How Will We Measure 

Success? 
EOY Review 

Establish clear guidelines on communication between 
teachers and parents, incorporating platforms such as 
email, phone calls, parent-teacher conferences, and a 
dedicated online portal for inquiries and feedback. 
Provide clear guidelines and accessible resources for 
parents to understand how to engage with teachers 
effectively. Implement regular communication 
initiatives, such as monthly newsletters or updates, to 
keep parents informed about classroom activities and 
student progress. 

Planning and 
Preparation 

 
Practice 

Development 
 

Monitoring and 
Review 

End of Term 2 Principal 

 Guidelines in place. 
 Review shows guidelines 

being complied with. 
 Staff and Parent EOY 

surveys. 

Guidelines have been developed in 
draft.  Consultation with staff in 
progress. 
 
 
 
 
 

On Track 
 

Implement a structured Professional Learning 
programme that is designed to initiate and normalise 
reflective dialogues among staff members, with a 
view to developing a culture of continuous feedback 
and improvement. 

Planning and 
Preparation 

 
Practice 

Development 

Start of Term 
2 Principal 

 PL partner engaged and 
Programme developed. 

 Plan under way. 

In place and underway. 
 
 

Achieved 

Implement a comprehensive communication strategy 
to ensure that school policies, procedures, and 
expectations are clearly communicated and easily 
accessible to all stakeholders. Ensure that the school 
website is a place where stakeholders can easily 
access updated policies, procedures, and 
expectations. Utilise multiple communication 
channels, to disseminate information and ensure 
widespread awareness. Survey stakeholders to 
identify any areas of confusion or improvement in the 
communication process. 

Planning and 
Preparation 

 
Practice 

Development 
 

Monitoring and 
Review 

End of Term 2 Principal 

 Communications Strategy in 
place. 

 School Website reviewed. 
 Parent EOY survey. 

Strategy still under development.  
Consultation with staff in progress. 
 
School website reviewed. 
 
 
 
 

Achieved  
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PAT Res ults  – April 2025 
Lower School 

 
PATs (Progressive Achievement Tests) are multiple-choice tests  designed to help teachers determine achievement levels  of s tudents  in 
Mathematics, Reading Comprehension, and Listening Comprehension. These assessments are nationally normed and give the school a clear 
picture of where the students  s it compared to all other s tudents  in their age and year level. 
 
At CRSS learning is  approached as a non-competitive activity, with testing and reporting designed to minimize anxiety, failure, and 
competitiveness, especially for young children. The emphasis  is  on individual progress and personal achievements, recognizing that every child 
follows a unique learning path. 
 
In the Lower School, Observation and Learning Conversations are the primary assessment tools , where teachers use naturally occurring 
evidence to make judgments, guiding curriculum development, teaching, and assessment practices.  These assessments are recorded using 
the Literacy and Mathematics learning Steps to ensure teachers have a clear picture of needs and next s teps for all s tudents . 
 
Formal testing begins at the end of Class 4 (Year 5). In Classes 5-7 (Year 6-8) PAT tests are completed at the s tart and end of each school year. 
These formal assessments complement the observations and learning conversations and are an excellent tool for comparison with peers  
outside of our school. 
 
This  report outlines the results  of the Mathematics, Reading Comprehension, and Listening Comprehension assessments carried out at the 
s tart of 2025. 
 
In the following diagrams, the coloured box represents  the Upper and Lower Quartile for the class  level at CRSS, with the line in the middle the 
median for the class , and the highest and lowest scores shown by the top and bottom line. The national scores for all s tudents  completing the 
assessment are shown in grey behind the CRSS scores.  

https://www.nzcer.org.nz/assessments/pats


 
Clas s  5 (Year 6) 

 

Mathematics       Reading Comprehension     Listening Comprehension  

  



 
Clas s  6 (Year 7) 

Mathematics       Reading Comprehension     Listening Comprehension 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
Clas s  7 (Year 8) 

Mathematics       Reading Comprehension     Listening Comprehension 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
Analys is  

Clas s  5 
Class 5 is  performing above national averages across all measurable indicators , including median achievement, upper and lower quartiles , 
and the identification of the lower-performing ‘tail’. Reading Comprehension and Listening Comprehension results  are particularly s trong, 
s ignificantly exceeding national norms. 

Three students  are currently performing below the mean in Mathematics, and one student each in Reading Comprehension and Listening 
Comprehension (each a different s tudent) has been identified for additional support. 

It is  particularly encouraging to note that two students  who were previously achieving at Stanine 1 or 2 have now improved to Stanine 6. At 
present, there are no s tudents  in Class 5 achieving in the lowest s tanine bands (1 or 2), indicating overall s trong progress and targeted 
support effectiveness . 

Clas s  6 
Class 6 is  achieving at or above national averages across all measured areas. Listening Comprehension outcomes are particularly s trong, 
s ignificantly surpassing national benchmarks. Mathematics results  are broadly aligned with national norms; however, there is  no identifiable 
‘tail’, suggesting that all s tudents  are functioning at an acceptable level or higher. 

There are currently no students  achieving in Stanines 1 or 2. The focus for this  cohort is  not remedial intervention but on supporting students  
to move from average to above-average achievement, particularly those performing around the median. 

Clas s  7 
Class 7 is  also achieving at or above national averages across all areas measured. However, three students  have been identified as requiring 
targeted support in Reading Comprehension, and one in Listening Comprehension. 

It is  pleasing to report that two students  who were previously achieving at Stanine 2 in Mathematics have shown notable improvement, now 
performing at Stanine 4 or 5. Despite this  progress, there are currently four s tudents  in Class 7 achieving in Stanines 1 or 2. These students  
have been identified for individualised support to address their specific learning needs. 
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Report to Commissioner: NCEA Achievement 2024 
 
Introduction 
 
This report provides an overview of NCEA achievement at Christchurch Rudolf Steiner School (CRSS) 
in 2024, comparing results with national trends. It highlights significant improvements in student 
outcomes, particularly in Literacy and Numeracy for Class 10 (Year 11) and in NCEA Level 2 and 
Level 3 achievement. The report also outlines efforts made to reverse previous declines in Class 12 
(Year 13) achievement rates, including University Entrance (UE) attainment. 
 
Class 10 (Year 11) Literacy and Numeracy Achievement 
 
Students in Class 10 at CRSS do not undertake a full NCEA Level 1 programme. Instead, they focus 
on achieving Literacy and Numeracy requirements. Nationally, over the past five years, there has 
been a significant decline in achievement rates: 

• Literacy: Decreased from 85.9% in 2020 to 77% in 2024. 
• Numeracy: Decreased from 84.4% in 2020 to 75% in 2024. 

 
In contrast, CRSS has seen a marked improvement in these areas: 

• Literacy: Increased from 83.3% in 2020 to 92% in 2024. 
• Numeracy: Increased from 77.8% in 2020 to 92% in 2024. 
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This positive trend reflects the strength of our teaching strategies, and the targeted support provided 
to students in these foundational skills. 
 
Class 11 (Year 12) NCEA Level 2 Achievement 
 
Nationally, NCEA Level 2 achievement rates have dropped from 78.1% in 2021 to 72.2% in 2024. 
However, CRSS students have continued to perform exceptionally well, with pass rates increasing 
from 81.3% in 2021 to an impressive 94.7% in 2024. This upward trajectory indicates strong 
engagement and the effectiveness of Steiner model at this level. 
 

 
 
Class 12 (Year 13) NCEA Level 3 and University Entrance Achievement 
 
National achievement rates for NCEA Level 3 and University Entrance have also been in decline: 

• NCEA Level 3: Dropped from 70.7% in 2021 to 68.4% in 2024. 
• University Entrance: Dropped from 52% in 2021 to 48.3% in 2024. 

 
At CRSS, our Class 12 (Year 13) results have experienced a decline in recent years. From 2021 to 
2023, NCEA Level 3 achievement rates fell from 72.2% to 63.2%. However, in 2024, we made 
significant gains, lifting the pass rate to 69.2%, once again surpassing the national average. 
Similarly, University Entrance results had declined from 61.1% in 2021 to 36.8% in 2023. In 2024, we 
reversed this trend, with the achievement rate rising to 46.2%, bringing us close to the national 
average. 
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Comparison to Competitors 
 

Qualification CRSS Cashmere Ao Tawhiti Hagley Te Aratai 
Year 12 - NCEA Level 2 94.70% 91.50% 50% 46.10% 59.80% 
Year 13 - NCEA Level 3 69.20% 77.90% 45.20% 53.70% 30.70% 

University Entrance 46.20% 65.30% 25.80% 38.30% 11.40% 
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Conclusion 
 
The 2024 NCEA results at CRSS reflect a strong commitment to student success. While national 
trends show declining achievement rates, CRSS has demonstrated resilience and improvement in 
key areas.  
 
Our Literacy and Numeracy achievements in Class 10, our outstanding NCEA Level 2 results, and 
our significant progress in NCEA Level 3 and University Entrance indicate that our interventions and 
teaching approaches are making a meaningful impact.  
 
Continued focus on supporting Class 12 students will be essential to maintaining and further 
improving these gains in the coming years. 
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2024 NCEA Variance report OVERVIEW 
Overview of NCEA Statistics for 2024 

 

Compiled by Courtenay Washington as Principal Nominee 
 
* Year 13 is Class 12 
* Year 12 is Class 11 
* Year 11 is Class 10 

The following report is an overview of the Christchurch Rudolf Steiner NCEA statistics for academic 
achievement of the 2024 school year.  

The Kura’s approach to NCEA blends differentiation, contextual and relevant content, appropriate pathways 
for diverse learners, high expectation for all and celebration of individual success.  

The Academic Dean keeps an ongoing record of Level 1,2 and 3 ākonga and initiates a conversation with 
individuals when they begin to fall below our expectations. The support offered addresses issues that may 
have become a barrier to their success. Interventions have occur through the SENCO department, RTLB, 
careers advisor, counsellor and Kaiako.  

As Kaiako, we address any concerns in the students in focus part of our weekly upper school meetings. Contact 
is regularly made with whānau to support any academic concerns.  

NCEA Level 1 Class 10 2024 – Literacy and Numeracy 
Year 11 undertook Literacy and Numeracy standards only which is an important aspect that acknowledges our 
special character. 
 

Year Literacy Numeracy 
 CRSSC Year 11 National Year 11 CRSSC Year 11 National Year 11 

2020 83.3 85.1 77.8 83.6 
2021 83.3 83.6 83.3 82.5 
2022 93.8 81.6 100 80.8 
2023 91.3 82.4 87 81.5 
2024 92.0 76.6 92.0 74.6 

 
They were at 92% which is similar to the 

CRSSC 2023 rate of 91.2% and well above 
the National rate of 76.6%. 

There was a 92% pass rate which was 
above the CRSSC 2023 rate of 87% and 

above the National rate of 74.6%. 
 
In 2024 this cohort were amongst the first to take the Co-requisite Literacy and Numeracy exams which usually 
occur twice a year. The credits obtained in these exams count towards Literacy and Numeracy. Most students 
sat these exams and they did incredibly well. Only 3 students remain without their Literacy and only 1 student 
did not achieve their Numeracy.  
 



There were 23 ākonga in the class for the majority of the year with some short-term enrolments joining us for 
part of the year. 6 students were on the SENCO roll with varying Special Assessment Conditions (SACs). 6 
students identified as Māori with an achievement rate of 85.7% in both Literacy and Numeracy. 
 
Teachers are aware of the specific students who have not gained Literacy and/or Numeracy, and they will have 
opportunities in 2025 to gain these.  The deadline for students to achieve their Literacy and Numeracy is the 
end of their Year 13 school year.  
 
Achievement of students who identify as Māori.  
6 students identified as Māori. 5 gained both Level 1 Literacy and Numeracy and the other has yet to gain both 
Literacy and Numeracy. This student has been identified as needing to take the Level 1 English course again in 
2025, and the student is keen to do this.   

Overall achievement in Level 2, Level 3 and UE 2024 
Year CRSSC National 

Year 12/L2 
Class 11 

Year 13/L3 
Class 12 

UE Year 12/L2 Year 13/L3 UE 

2020 100 57.1 42.9 80.1 72.1 53.4 
2021 81.3 72.2 61.1 77.9 70.5 51.9 
2022 80 54.5 54.5 74.9 68.2 50.3 
2023 92.3 63.2 31.6 72.2 66.2 47.3 
2024 94.7 69.2 46.2 73.0 68.7 49.0 

 

NCEA Level 2- Class 11 2024 – 18/19 students 
 
The 2023 result of 94.7% pass rate was higher than the rate of 92.3% from 2023. 
The 2023 result of 94.7% pass rate was significantly higher than the National average of 73%. 
 
There was a small amount of movement in enrolment numbers in this cohort.   
This class have achieved higher results than the year before them and significantly higher than the National 
average. 
 
The class had X ākonga in attendance all year. X were on the SENCO roll. They were often described as being 
academically capable and in need of little guidance and direction. 2 ākonga identified as Māori.  They also had 
high levels of Merit course endorsements as follows:  

Level 2 NCEA Awarded 
Achieved with Merit 
endorsement 

Level 2 NCEA Awarded 
Achieved with Excellence 
endorsement 

6/19 1/19 
 
 
Achievement of students who identify as Māori 
2 ākonga identified as Māori. 1 of them achieved Level 2 NCEA. 
 
Notes 
This is a great outcome for an ambitious class who strives academically. They are above the National average 
in NCEA Level 2 attainment and can be proud of themselves.  We will continue with the mentoring and 
tracking of student achievement through the Academic Dean and Learning Support department.  I can see that 
there is scope to make better use of the STAR and Gateway programs that would support student aspirations 
and increase achievement and engagement.  
  



NCEA Level 3- Class 12 2024 – 12/13 students 
 
The 2024 result of 69.2% Level 3 NCEA pass rate was higher than the rate of 63.2% from 2023.  
The 2024 result of 69.2% Level 3 NCEA pass rate was marginally higher than the National average of 68.7%. 
The 2024 result of 46.2% UE pass rate was better than last 2023’s 31.6% but lower than the National average 
of 49% 
 
There was a small amount of movement in enrolment numbers in this cohort.  This class achieved higher Level 
3 NCEA attainment than the year before but were lower than the National average. That said, 92.3% of Class 
12 students had achieved Level 2 at the end of the year. Attendance was a major issue for this class which I 
have observed many times in our Year 13’s. As they are a year older, with many turning 18 at the start of the 
year, they are drawn to life and work outside of school. We need to acknowledge the age of our students as an 
issue within attendance in Year 13 and consider how we can support them more, in terms of their specific 
aspirations and academic needs (STAR Courses and the Gateway programme; both of which were highly 
under-utilised in 2024).  There were a couple of students who could have succeeded as they needed between 
1 and 4 additional credits to attain Level 3 and this should’ve been picked up earlier.  This will be a focus for 
2025.  We also had a high number of students in this cohort on the SENCO register and we need to assess our 
support mechanisms of our SENCO ākonga with reasonable urgency. 
 

Level 3 Awarded 
Achieved with Merit 
endorsement 

Level 3 Awarded 
Achieved with 
Excellence 
endorsement 

University entrance 
attained 

3 students 1 student 6 students 
3 students had their endorsement of Level 2 upgraded to Merit, while 2 raised their Level 2 endorsement to 
Excellence level. 
 
University Entrance 
6/13 students gained UE which means that 7 did not.   
 
Achievement of students who identify as Māori  
3 ākonga identified as Māori. Of these, only 1 gained University Entrance and Level 3 NCEA, however 2 
achieved Level 3 NCEA without UE as they are not mutually exclusive.  
 

Overall Trends and Projections for 2025 
 
I expect to see a continuation of high achievement from this year’s Class 12 cohort as they are a very 
academically focused class.  They have largely opted for Science and Mathematically driven subjects which is 
an interesting departure from past years.  Many of the Class 11 students are coming into Class 12 with barriers 
to their learning, which is the biggest challenge for our Learning Support Team.  However, a more strategic and 
personalised approach to the use of STAR and Gateway courses should have a very positive impact on our 
achievement levels.  
 
For the first time, we will be entering our Year 9 class into the CAA exams in round 2.  We believe this is a good 
way to off-set the large workload that Level 1 English brings, and will also give them a ‘dummy-run’ at an exam 
run via a digital format.  Work has begun with our newly appointed Head of Digital Learning to ensure that 
students are well prepared for these, as this will be their first experience with an online examination. 
 
PLEASE SEE THE APPENDICES FOR INDIVIDUAL SUBJECT REPORTS AND STATISTICS. 
 
Ngā mihi, 
 
Courtenay Washington 
Principal’s Nominee 2025 
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