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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF CHRISTCHURCH RUDOLF STEINER SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Christchurch Rudolf Steiner School (the School). The Auditor-
General has appointed me, Michael Rondel, using the staff and resources of BDO Christchurch Audit
Limited, to carry out the audit of the financial statements of the School on pages 3 to 18, that
comprise the statement of financial position as at 31 December 2025, the statement of
comprehensive revenue and expense, statement of changes in net assets/equity and statement of
cash flows for the year ended on that date, and the notes to the financial statements that include
accounting policies and other explanatory information.
 
Opinion 
 
In our opinion the financial statements:  
 
 present fairly, in all material respects: 

  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with 

Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
Our audit was completed on 29 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design 

audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of 
Variance, Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance 
with Employment Policy, and Statement of KiwiSport funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 
 

 
 
 
Michael Rondel  
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 
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Christchurch Rudolf Steiner School - Annual Plan 2025 – End of Year Update 

Strategic Aim 1: Staff Culture 
Strategic Aim Description Annual Goal(s) for 2025  

Establish a positive staff culture that fosters 
collaboration, support, and continuous growth. 

1. Continue to develop a culture of continuous feedback and improvement, where staff engage in respectful, 
reflective dialogue to drive professional learning and create positive change. 

2. Focus on a strengths-based culture based on the belief that every staff member has strengths that can 
benefit the school as a whole. We focus on strengths rather than weaknesses.  

3. Develop trust among staff based on honesty and openness, without judgement.  
4. Create a sense of belonging and an ethic of care and support among staff. 

Specific Actions EOY Update 

Continue to work with Evaluation Associates to provide a structured 
Professional Learning programme that is designed to initiate and 
normalise reflective dialogues among staff members, with a view to 
developing a culture of continuous feedback and improvement. 

Work has continued in partnership with Evaluation Associates to deliver a structured Professional Learning 
programme. This has increasingly normalised reflective dialogue as part of everyday professional practice, with 
staff engaging more confidently in feedback conversations, inquiry cycles, and collaborative reflection. There is 
growing evidence that these dialogues are becoming embedded, shifting from facilitated sessions to more 
organic, peer-led discussions focused on improving teaching and learning. 
Summary: 
There has been strong progress in building a culture of continuous feedback and improvement, with reflective 
dialogue becoming an expected and valued part of staff practice. 

Initiate a comprehensive strengths assessment for all staff members 
to identify individual strengths and talents. Establish a platform for 
sharing and celebrating these strengths among the staff, promoting a 
culture of appreciation and collaboration. 

Initial steps have been taken toward identifying and leveraging staff strengths, including informal mapping of 
expertise and more intentional alignment of roles and responsibilities to individual capabilities. Opportunities 
to recognise and celebrate staff strengths have increased through meetings, professional discussions, and 
collaborative work. While a fully formalised strengths assessment and sharing platform is still developing, the 
underlying mindset shift toward valuing strengths is clearly evident. 
Summary: 
A strengths-based approach is increasingly visible in practice, with continued development required to 
formalise systems for identifying and sharing staff strengths. 

Continue to provide regular open forums where staff can openly 
share their thoughts, concerns, and ideas without fear of judgement. 
Implement transparent communication channels for sharing 
important information and decisions. 

Regular staff forums and opportunities for open dialogue have been maintained, providing space for staff to 
share perspectives, raise concerns, and contribute to decision-making. Communication has become more 
transparent, with clearer sharing of rationale behind decisions and more consistent messaging. While trust 
continues to build, this remains an area requiring ongoing attention, particularly as the school continues to 
navigate change. 
Summary: 
There has been steady progress in fostering openness and transparency, contributing to growing levels of trust 
across the staff, though this remains a long-term focus. 
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Overall Summary Evaluation 

Across 2025, there has been clear and measurable progress toward establishing a positive staff culture. Reflective practice is becoming embedded, a 
strengths-based mindset is emerging, communication is more open and transparent, and there is a developing sense of collegial support and belonging. 
While not yet fully realised, the foundations for a collaborative, trusting, and growth-oriented staff culture are now firmly in place. Continued focus will be 
required to deepen these shifts, embed consistency across all teams, and sustain momentum over time. 
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Strategic Aim 2: Staff / Parent Interactions 
Strategic Aim Description Annual Goal(s) for 2025 

High-quality staff and parent interactions 
promote strong partnerships and student 

success. 

1. Provide professional development opportunities for teachers to enhance their communication and 
relationship-building skills with parents and whānau, including cultural competency, and conflict resolution 
strategies. 

2. Create multiple avenues for communication between teachers and parents, that ensure that parents feel 
comfortable reaching out to teachers with questions, concerns, or feedback. 

3. Provide regular updates on students' progress, achievements, and challenges. 
4. Encourage and welcome parent involvement in their child's education. 

Specific Actions EOY Update 

Continue professional development focused on equipping teachers 
with the necessary tools and knowledge to effectively engage with 
parents and whānau, fostering positive relationships and creating a 
more inclusive and supportive learning environment for all 
stakeholders. 

Professional development has continued to focus on strengthening staff capability in communication, 
relationship-building, and managing complex or sensitive interactions with parents and whānau. This has 
included a focus on respectful communication, cultural awareness, and restorative approaches to conflict. 
There is increasing consistency in how staff approach interactions, with a stronger emphasis on professionalism, 
empathy, and clarity. 
Summary: 
There has been solid progress in building staff confidence and capability in engaging effectively with parents 
and whānau, contributing to more constructive and respectful interactions. 

Embed clear guidelines on communication between teachers and 
parents, incorporating platforms such as email, phone calls, and 
parent-teacher conferences. Provide clear guidelines and accessible 
resources for parents to understand how to engage with teachers 
effectively. Implement regular communication initiatives, such as 
monthly newsletters or updates, to keep parents informed about 
classroom activities and student progress. 

Clearer guidelines have been established to support communication between teachers and parents, including 
expectations around appropriate channels, timeliness, and tone. Multiple avenues for communication, such as 
email, phone contact, and parent-teacher meetings, are now more consistently used and understood. Regular 
communication, including newsletters and class updates, has improved the flow of information to parents, 
increasing transparency around classroom programmes and student learning. 
Summary: 
Communication between school and home is becoming more structured, consistent, and accessible, supporting 
stronger engagement and reducing ambiguity for both staff and parents. 

Draft a comprehensive plan outlining various ways parents can 
contribute, such as volunteering in classrooms, participating in school 
events, or joining advisory boards. 

Work has begun on developing a more structured approach to parent involvement, with clearer identification 
of opportunities for parents to contribute to school life. This includes participation in classroom activities, 
support for events, and broader engagement with school initiatives. While a fully comprehensive plan is still 
being refined, there is increasing encouragement and visibility of parent contribution across the school. 
Summary: 
There is growing momentum in encouraging parent involvement, with further work required to formalise and 
clearly communicate a comprehensive framework for engagement. 
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Overall Summary Evaluation 

Across 2025, meaningful progress has been made in strengthening staff and parent interactions. Staff capability has improved through targeted 
professional learning, communication pathways are clearer and more consistent, and there is increasing transparency in how student progress and school 
activities are shared. Parent involvement is being actively encouraged, though systems to fully support this are still developing. Overall, the school is 
moving toward more positive, partnership-based relationships with parents and whānau, with continued focus required to embed consistency and deepen 
trust across the community. 
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Strategic Aim 3: Quality of Teaching 
Strategic Aim Description Annual Goal(s) for 2025 

The high quality of pedagogy and teaching, 
guided by the Rudolf Steiner model, ensures 

exceptional learning experiences for all students. 

1. Promote a culture of reflection among staff that includes reflection on their teaching practices, assessment, 
and student outcomes.  

2. Offer constructive feedback and support to teachers to help them identify areas for growth and 
improvement. Conduct regular classroom observations and provide specific feedback focused on teaching 
strategies, student engagement, and classroom management. 

3. Ensure Rudolf Steiner pedagogy and philosophy are embedded in teaching practices and provide teachers 
with training and resources on Rudolf Steiner's educational philosophy. 

Specific Actions EOY Update 

Continue with a Professional Learning programme that is designed to 
initiate and normalise reflective dialogues among staff members, with 
a view to developing a culture of continuous feedback and 
improvement. 

The Professional Learning programme has continued to prioritise reflective dialogue, with increasing staff 
engagement in examining teaching practice, assessment approaches, and student outcomes. Reflection is 
becoming more embedded through both formal structures and informal collegial conversations. Staff are 
increasingly using reflective processes to inform next steps in teaching, contributing to a more intentional and 
responsive approach to pedagogy. 
Summary: 
There has been strong progress in developing a culture of reflection, with reflective dialogue becoming a 
normalised and valuable part of professional practice. 

Implement a structured teacher observation and feedback 
programme, starting with conducting regular classroom observations 
focused on teaching strategies, student engagement, and classroom 
management. Develop observation rubrics aligned with teaching 
standards and student learning outcomes to provide specific 
feedback. Additionally, establish a system for follow-up meetings 
where observed teachers receive constructive feedback and support 
to identify areas for growth and improvement. 

A more deliberate approach to classroom observation and feedback has been implemented, with leaders 
undertaking regular observations focused on teaching strategies, student engagement, and classroom 
management. The development of clearer observation frameworks has supported more consistent and 
targeted feedback. Follow-up conversations are increasingly focused on growth, with an emphasis on 
identifying practical next steps and supporting teacher development. 
Summary: 
There has been meaningful progress in establishing a structured observation and feedback cycle, strengthening 
professional growth through focused and constructive dialogue. 

Continue professional development focused on effective integration 
of the Rudolf Steiner educational model into teaching practices. 
Provide teachers with training sessions and resources that delve into 
Rudolf Steiner's educational philosophy, emphasizing principles such 
as holistic education, experiential learning, and the development of 
the whole child. Collaborate with experts or practitioners familiar 
with the Steiner approach from Kahui Ako to facilitate workshops and 
discussions. 

Professional development has maintained a strong focus on deepening understanding of Rudolf Steiner 
pedagogy, with ongoing opportunities for staff to engage with its philosophical foundations and practical 
application. This has included workshops, collegial discussions, and engagement with external expertise. There 
is increasing alignment between classroom practice and key Steiner principles, including developmental 
appropriateness, experiential learning, and a focus on educating the whole child. 
Summary: 
There is clear progress in embedding Rudolf Steiner pedagogy in teaching practice, with growing consistency 
across classrooms and a deepening shared understanding among staff. 



6 
 

Overall Summary Evaluation 

Across 2025, there has been significant progress in strengthening the quality of pedagogy and teaching. Reflective practice is becoming embedded, 
structured observation and feedback processes are supporting ongoing teacher development, and the integration of Rudolf Steiner philosophy into 
classroom practice is increasingly evident. While further work is required to ensure full consistency and depth across all areas, the foundations for high-
quality, coherent, and philosophically aligned teaching practice are now well established. 
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Strategic Aim 4: Leadership 
Strategic Aim Description Annual Goal(s) for 2025 

Excellence in leadership drives innovation, 
fosters collaboration, and cultivates a culture of 

growth. 

1. Focus developing the current leadership team, focusing on areas such as collaboration, conflict resolution, 
effective communication, and reflective practice. 

2. Foster a collaborative culture where leadership team members work together to achieve common goals. 
Encourage teamwork, mutual respect, and open communication among team members.  

3. Cultivate a growth mindset among members of the leadership team. Encourage a positive attitude towards 
learning, feedback, and continuous improvement. 

Specific Actions EOY Update 
Ensure Leadership Team meetings are focused on fostering 
collaboration, conflict resolution, effective communication, and 
reflective practice as integral parts of day-to-day operations. 
Implement structured agendas that allow time for open discussion, 
brainstorming, and problem-solving sessions. Incorporate reflective 
exercises in each meeting to evaluate decisions made and identify 
areas for improvement. Encourage team members to actively listen, 
share perspectives, and support one another in addressing 
challenges. 

Leadership Team meetings have been increasingly structured to prioritise collaboration, open dialogue, and 
reflective practice. Agendas now deliberately include time for discussion, problem-solving, and shared 
decision-making, rather than solely operational updates. Reflective elements have been incorporated, enabling 
the team to evaluate decisions, consider impact, and identify areas for improvement. There is growing 
evidence of stronger professional dialogue, with leaders more actively listening, contributing diverse 
perspectives, and supporting one another in addressing challenges. 
Summary: 
There has been clear progress in embedding collaborative and reflective practices within Leadership Team 
operations, strengthening both decision-making and team cohesion. 

Use 1:1 coaching sessions with senior leaders to focus on the 
principles of growth mindset, resilience, and embracing challenges as 
opportunities for growth. Encourage team members to reflect on 
their own mindset and approach to learning and provide tools and 
strategies to cultivate a growth-oriented perspective. Establish 
regular feedback loops and opportunities for self-assessment to 
reinforce the importance of continuous improvement. 

Regular 1:1 coaching sessions with senior leaders have focused on developing a growth mindset, resilience, 
and openness to feedback. These sessions have supported leaders to reflect on their own practice, challenge 
assumptions, and view challenges as opportunities for development. Feedback loops and self-assessment 
processes are becoming more established, encouraging leaders to take greater ownership of their growth and 
continuous improvement. 
Summary: 
There is increasing evidence of a shift toward a growth-oriented leadership culture, with leaders 
demonstrating greater reflection, adaptability, and willingness to engage in ongoing development. 

Overall Summary Evaluation 

Across 2025, there has been strong progress in developing an effective and growth-focused Leadership Team. Collaboration and open communication 
have strengthened through more intentional meeting structures, while coaching has supported the development of resilience and a growth mindset 
among leaders. The team is increasingly aligned in its approach, with a shared commitment to continuous improvement and collective responsibility. 
While ongoing development is required to deepen these practices and ensure consistency, the foundations for high-quality, collaborative, and growth-
oriented leadership are now well established. 
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Strategic Aim 5: Transparency and Collaboration 
Strategic Aim Description Annual Goal(s) for 2025 

Transparency and collaboration are essential for 
fostering trust, unity, and collective progress. 

1. Establish open and transparent communication channels throughout the school community.  
2. Involve staff in the decision-making process by soliciting input, feedback, and suggestions on important 

issues affecting the school. 
3. Establish professional learning communities where teachers can collaborate, share best practices, and 

support each other's professional growth. 
4. Ensure that school policies, procedures, and expectations are clearly communicated and easily accessible to 

all stakeholders. 
Specific Actions EOY Update 

Embed clear guidelines on communication between teachers and 
parents, incorporating platforms such as email, phone calls, and 
parent-teacher conferences. Provide clear guidelines and accessible 
resources for parents to understand how to engage with teachers 
effectively. Implement regular communication initiatives, such as 
monthly newsletters or updates, to keep parents informed about 
classroom activities and student progress. 

Clearer guidelines for communication between teachers and parents have been embedded, with increased 
consistency in the use of email, phone contact, and parent-teacher meetings. Regular communication, 
including newsletters and class updates, has improved the visibility of classroom programmes and student 
progress. Parents are increasingly supported with clearer expectations around how and when to engage with 
teachers, contributing to more effective and respectful interactions. 
Summary: 
Communication processes are now more structured and accessible, supporting greater transparency and 
strengthening connections between school and home. 

Continue to provide Professional Learning that is designed to initiate 
and normalise reflective dialogues among staff members, with a view 
to developing a culture of continuous feedback and improvement. 

Ongoing Professional Learning has continued to emphasise reflective dialogue and collaborative practice 
among staff. There is increasing evidence of teachers engaging in professional conversations that focus on 
improving practice, sharing ideas, and supporting one another. These approaches are contributing to the 
gradual development of professional learning communities, although further work is required to fully embed 
consistent PLC structures across the school. 
Summary: 
There has been steady progress in building a collaborative professional culture, with reflective dialogue 
becoming more embedded and supporting collective growth. 

Implement a comprehensive communication strategy to ensure that 
school policies, procedures, and expectations are clearly 
communicated and easily accessible to all stakeholders. Ensure that 
the school website is a place where stakeholders can easily access 
updated policies, procedures, and expectations. Utilise multiple 
communication channels, to disseminate information and ensure 
widespread awareness. Survey stakeholders to identify any areas of 
confusion or improvement in the communication process. 

Work has progressed on developing a more comprehensive communication approach to ensure that policies, 
procedures, and expectations are clear and accessible. The school website is increasingly being utilised as a 
central repository for key information, and multiple communication channels are being used to reinforce 
important messages. While formal stakeholder surveying is still developing, informal feedback indicates 
improved clarity, with ongoing work required to ensure consistency and ease of access across all areas. 
Summary: 
There is clear movement toward greater transparency in how information is shared, with continued focus 
needed to refine accessibility and ensure all stakeholders can easily navigate key information. 
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Overall Summary Evaluation 

Across 2025, there has been meaningful progress in strengthening transparency and collaboration within the school community. Communication is more 
consistent and accessible, staff are increasingly engaging in collaborative professional practices, and there is improved clarity around expectations and 
processes. While systems and structures are still being refined, particularly in relation to fully developed professional learning communities and 
stakeholder feedback mechanisms, the foundations for a more transparent, collaborative, and unified school culture are now well established. 
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Te Ao Māori Goals Report 
Strategic Aim Description Annual Goal(s) for 2025 

Kāwanatanga (Effective Governance) 

Throughout 2025, governance of the school has been undertaken by a Commissioner as part of the 
statutory intervention process. This has provided a stable and focused governance structure, enabling 
clear decision-making, strengthened oversight, and alignment with strategic priorities. There has been 
a strong emphasis on transparency, accountability, and the development of robust systems and 
processes to support the ongoing improvement of the school. As a result of this work, the school is 
now well positioned to transition to a community-elected Board in 2026. This next phase will be an 
important step in restoring local governance, with a solid foundation in place to support effective, 
sustainable, and community-connected governance moving forward. 

Rangatiratanga (High Quality Leadership) 

Leadership capability has continued to develop strongly, with a clear focus on collaboration, reflective 
practice, and growth. Structured leadership processes, coaching, and professional learning have 
supported a more cohesive and aligned leadership approach. Leaders are increasingly modelling the 
values of openness, continuous improvement, and shared responsibility, contributing to a more 
positive and forward-focused culture. This area represents a key strength, with leadership increasingly 
driving meaningful and sustained improvement across the school. 

Ōritetanga (Equality) 

There has been growing attention to ensuring inclusive practices that value the diverse needs, 
identities, and contributions of all members of the school community. Improvements in 
communication, relationship-building, and opportunities for engagement have supported greater 
participation and a stronger sense of belonging among staff and whānau. While ongoing work is 
needed to deepen consistency and ensure equitable experiences for all, there is clear movement 
toward a more inclusive and equitable school environment. 

Overall Statement 
Across Kāwanatanga, Rangatiratanga, and Ōritetanga, the school has made meaningful progress in building a more transparent, collaborative, and 
inclusive environment. Governance is becoming more effective and visible, leadership is increasingly cohesive and growth-oriented, and there is a 
strengthening commitment to equity and inclusion. While further embedding and consistency are required, the foundations for sustained improvement 
and collective success are firmly in place. 
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Student Achievement 
 
NCEA Achievement 2025 
 
The 2025 NCEA results present a mixed but encouraging picture of student 
achievement at Christchurch Rudolf Steiner School. While there has been some 
decline in achievement in a small number of areas compared with the previous year, 
this is offset by a significant increase in the number of Class 12 students attaining 
University Entrance, reflecting stronger preparation for tertiary pathways and continued 
progress in the Upper School learning programme.  
 
Importantly, when viewed in context, our overall NCEA achievement continues to 
compare favourably with schools serving similar communities in the local area. These 
results reinforce both the strengths of our Upper School programme and the 
importance of maintaining a steady focus on teaching quality, student engagement, 
and clear learning pathways across Years 9–12. 
 
Class 10 (Year 11) Literacy and Numeracy Achievement 
 
Students in Class 10 at CRSS do not undertake a full NCEA Level 1 programme. 
Instead, they focus on achieving Literacy and Numeracy requirements.  
 
In 2025, CRSS results were: 

• Literacy: 83.3% achieved. This is lower than the 2024 figure of 92%, and analysis 
of the results show this is a cohort issue and was expected based on previous 
PAT testing of the students. 

• Numeracy: 72.2% achieved. This is lower than the 2024 figure of 92%, and 
analysis of the results show this is a cohort issue and was expected based on 
previous PAT testing of the students. 

 



 

 
 
Whilst the Numeracy pass rate has dipped below the national average, analysis based 
on previous PAT results shows that we remain confident in the strength of our teaching 
strategies, and the targeted support provided to students in these foundational skills. 
 
Literacy remains ahead of the national average, despite a dip related to the student 
cohort. 
 
Class 11 (Year 12) NCEA Level 2 Achievement 
 
2025 saw a dip in the achievement rate for NCEA level 2. Whilst still maintaining a pass 
rate similar to the national average, this is something our Upper School staff are 
currently analysing and a comprehensive Analysis of Variance report is being compiled 
for presentation at the next Governance meeting. 
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Class 12 (Year 13) NCEA Level 3 and University Entrance Achievement 
 
Our NCEA Level 3 results continue to improve, lifting to 73.3%, compared to 69.2% in 
2024. 
 
As above, a comprehensive Analysis of Variance report is being compiled for 
presentation at the next Governance meeting. 
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Significantly, our University Entrance achievement rates have continued to rise, 
reaching 60% in 29025, compared to 46.2% in 2024. 
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Comparison to Competitors 
 

Qualification CRSS Cashmere Ao Tawhiti Hagley Te Aratai 

Year 12 - NCEA Level 2 70.00% 90.10% 59% 57.00% 59.50% 

Year 13 - NCEA Level 3 73.30% 85.60% 46.90% 40.20% 37.40% 

University Entrance 60.00% 66.60% 30.60% 26.80% 11.10% 

 

 
 
 
Conclusion 
 
Our 2025 NCEA results continue to reflect a strong commitment to student success. 
 
Whilst some results are lower than 2024, and a comprehensive Analysis of Variance 
report currently being compiled will look for clear understanding around this, an initial 
delve into the results shows that they reflect the student cohort results from previous 
standardised testing. 
 
We should, however, celebrate the following; 
 

- Excellent University Entrance results, 
- Significant success when compared to other school in the area / demographic, 
- Continued Level 3 rates that exceed by significant margins the results from 

Hagley Community College and Ao Tawhiti. 
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2025 Standardised Testing Results Analysis 

 
1. PAT Reading Comprehension Test Results 

 
PAT Reading Comprehension Results for Classes 4 to 9, 2025 

 

 
 

PAT Reading Comprehension Results: Classes 4 to 9, 2025 
 

Stanine Groups Std Curve 
Class 4 
2025 

Class 5 
2025 

Class 6 
2025 

Class 7 
2025 

Class 8 
2025 

Class 9 
2025 

Outstanding 4% 28% 15% 11% 4% 14% 14% 
Above average 19% 28% 41% 16% 33% 21% 14% 
Average 54% 40% 41% 58% 55% 58% 58% 
Below average 19% 4% 4% 16% 4% 0% 14% 
Low 4% 0% 0% 0% 4% 7% 0% 

Nos. of Students  25 27 19 24 14 14 

 
Comparison of Reading Mean Scale Scores with N.Z. Means, 2023 to 2025 
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Reading Comprehension Test: Comparison of Scale Score Means  

Classes 4 to 9, 2023 to 2025 
 

 
Class 4 Class 5 Class 6 Class 7 Class 8 Class 9 

2025 46.9 57.2 57.9 65.6 74.5 84.2 

2024 51.5 48.6 63.1 62.8 74.9 81.1 

2023 32.9 55.5 57.5 64.4 76.9 83.7 

National 
Means 2025 

35.4 45.2 53.0 60.4 66.9 75.0 

 
Classes 4 to 9, Gender Comparison of Reading Results, 2025 

 Class 4 Class 5 Class 6 Class 7 Class 8 Class 9 

Stanine Groups Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys 

Above average 36% 72% 67% 47% 22% 30% 38% 38% 45%  0% 50% 28% 
Average 55% 29% 25% 53% 67% 50% 63% 50% 45% 100% 50% 57% 
Below average 9% 0%     8%     0%    11%    20%      0% 12% 9% 0% 0% 14% 
Nos. of Students 11 14 12 15 9    10        8     16 11 3 6 8 

 
PAT Reading Comprehension: Gender Comparison for Classes 4 to 9, 2025 
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Key Points: 
 
Reading Comprehension -  

o All classes, 4 to 9, had higher proportions of students with results in the Reading 
Comprehension Test above average than the N.Z. norm and lower proportions of 
students with results below average in 2025 (23%). 

 
o The mean scale scores of Classes 4 to 9 were significantly above those of the New 

Zealand means in 2025. 
 

o In 2025 there were no boys in Classes 4, 5 and 8 and no girls in Classes 7 and 9 
with reading results below average. 

 
  



 
2. STAR Reading Test Results, 2025 

 
Class 4 STAR Reading Test Results 

 

 
 

 
 

STAR Reading Test Results for Gender, Class 4, 2025 
 

  Std Curve Girls Boys Total Number 
 Outstanding 4% 43% 27% 33% 6 
 Above average 19% 0% 55% 33% 6 
 Average 54% 43% 18% 28% 5 
 Below average 19% 14% 0% 6% 1 
 Low 4% 0% 0% 0% 0 
 Number  7 11  18 

 
 
Key Points: 

o The mean scale score for the STAR Reading Test for Class 4 in Christchurch in 
2025 was 115.6. This result is significantly higher than the N.Z. mean scale Score 
of 109.7 +/- 3.6.  
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3. PAT Mathematics Test Results 

 
PAT Mathematics Test Results for Classes 4 to 7, 2025 

 

 
 

PAT Mathematics Results for 2025: Classes 4 to 7 
 

Stanine Groups Std 
Curve 

Class 4 
2025 

Class 5 
2025 

Class 6 
2025 

Class 7 
2025 

Outstanding 4% 4% 0% 0% 13% 
Above average 19% 41% 19% 26% 33% 
Average 54% 44% 77% 74% 54% 
Below average 19% 11% 4% 0% 0% 
Low 4% 0% 0% 0% 0% 
Nos. of Students   27 27 19 24 

 
 

PAT Mathematics Test Results: Comparison of 2023 - 2025 & NZ Means 
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PAT Mathematics Test Results – Mean Scale Scores 2023 to 2025, Classes 4 –7 

 

 Class 4 Class 5 Class 6 Class 7 

2025 46.3 51.0 49.5 63.2 

2024 45.4 50.1 59.3 55.3 

2023 35.4 47.3 53.3 58.8 

National Mean 2025 45.4 45.6 49.3 54.7 

 
Gender Comparison for Mathematics, 2025, Classes 4, 5, 6 & 7 

 
 Class 4 Class 5 Class 6 Class 7 

Stanine Groups Girls Boys Girls Boys Girls Boys Girls Boys 

Above average 25% 60% 8% 27% 11% 40%  38% 50% 
Average 50% 40% 84% 73% 89% 60%  62% 50% 
Below average    25%     0%     8%     0%     0%     0%      0%  0% 

Number 12 15 12 15 9    10       8 16 

 
Classes 4 to 7 Gender Comparison for Mathematics, 2025 

 

 
 
Key Points: 
 

o In 2025, the proportions of students with results above average in the PAT 
Mathematics Tests were lower than those in the PAT Reading 
Comprehension Tests. 
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o There were no girls or boys with below average results in Classes 6 and 7 

and boys in Classes 4 and 5 and only 1 girl had results below in Class 5 in 
the Mathematics Test. 

 
o Mathematics mean scale scores in Class 5 and Class 7 were significantly 

higher than the New Zealand means while the mean scale scores in 
Classes 4 and 6 were not significantly different to the N.Z. mean. 

 
o The proportion of boys with above average results in mathematics was 

higher than that of girls in all classes while the proportion of girls with 
average results was higher than that of the boys. In Class 4: 60%, 9 boys, 
had above average mathematics results. 

 

  



 
4. PAT Listening Comprehension Test Results 

 
PAT Listening Comprehension Test Results, 2025 

 

 
 

PAT Listening Comprehension Test Results 2025 
 

Stanine Groups Std Curve Class 5 Class 6 Class 7 
Outstanding 4% 22% 0% 4% 
Above average 19% 52% 53% 38% 
Average 54% 26% 47% 50% 
Below average 19% 0% 0% 8% 
Low 4% 0% 0% 0% 
Nos. of Students  27 17 24 

 
 

Listening Comprehension Mean Scale Score Comparison 2023 – 2025 & NZ. 
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PAT Listening Comprehension Test Comparison Mean Scale Scores  

2023, 2024 & 2025 
 

 
Class 5 Class 6 Class 7 

2025 70.3 65.3 65.0 

2024 
61.8 64.9 64.5 

2023 
69.0 63.9 65.6 

 
National Means 2025 54.5 55.9 58.4 

 
 

PAT Listening Comprehension Test Gender Comparisons 2025 
 

 
 

Gender Comparison for Listening Comprehension, 2025 
 

 Class 5 Class 6 Class 7 

Stanine groups Girls Boys Girls Boys Girls Boys 

Above average 92% 60% 50% 56%  13% 56% 

Average 8% 40% 50% 44%  75% 38% 

Below average     0%    0%    0%    0%     13% 6% 

Number 12 15 8    9         8 16 
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Key Points: 
 

o Mean scale score results in the PAT Listening Comprehension Test were 
significantly higher in Classes 5, 6 and 7 than the N.Z. means. 
 

o In Classes 5 and 6 there were no girls or boys with below average results 
in the Listening Test and 92% of girls in Class 5 had results above average. 

 
 

 
Ngā mihi nui, 
Paul Kennedy 
Principal 



 

Christchurch Rudolf Steiner School   
Te Kura o Rudolf Steiner i Ōtautahi 

 
 

 

 
 

Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2025. 
 

  Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working 
conditions? 

 Conducted regular risk assessments to identify 
actual and potential hazards and take steps to 
mitigate them. 

 Provided appropriate training and supervision to 
employees to ensure they can perform their jobs 
safely. 

 Provided appropriate personal protective 
equipment (PPE) when necessary. 

 Encouraged employees to report any hazards or 
safety concerns they encounter. 

 We have in place a workplace Health and Safety 
Committee which meets regularly to consider 
any Health and Safety issues identified by staff, 
students and other members of the school 
community. 

 Maintained equipment and machinery to ensure 
they are safe to use. 

 Ensured that the workplace is clean and well-
maintained. 

 Ensured all staff are part of regular on-site drills 
and emergency planning. 

What is in your equal 
employment opportunities 
programme?  
How have you been 
fulfilling this programme? 

Our School Docs EEO policy emphasises our 
commitment to: 
 Equity and fairness in the workplace. 
 Challenging discrimination or harassment. 
 Taking complaints seriously with an undertaking 

that we will investigate them promptly. 
 Following recruitment practices that are fair and 

inclusive and avoid bias or discrimination. 
 Providing employees will equal opportunities for 

advancement. 
The commitments within this Policy have been met 
during 2023. 



How do you practise 
impartial selection of 
suitably qualified persons 
for appointment? 
  

 We ensure that the job requirements and 
selection criteria are clearly defined and 
communicated in the advertised vacancy 
material. 

 We use objective and standardised assessment 
methods such as structured interviews to 
evaluate candidates' suitability for the role. 
These methods are based on the job 
requirements and selection criteria. 

 We recognise and discuss unconscious bias and 
how it can affect the selection process, in order 
to avoid it. For example, we avoid making 
assumptions based on the candidate's gender, 
race, age, or other personal characteristics. 

 We keep detailed records of the selection 
process, including the criteria used to assess 
candidates, referee comments and the reasons 
for any decisions made. This helps to ensure that 
the selection process can be reviewed and 
audited if necessary. 

 We offer feedback to unsuccessful candidates to 
help them to improve their skills and 
performance for future job applications. 

How are you recognising, 
− The aims and 

aspirations of Maori,  
− The employment 

requirements of 
Maori, and  

− Greater involvement 
of Maori in the 
Education service? 

The majority of our staff are pākehā with variable 
levels of cultural competence. Strategic work 
initiated in 2022 and still underway, focusses on 
how the school must uphold the aspirations and 
expectations of mana whenua and of our whānau 
Māori community, including ways to identify mana 
whenua employment and education needs. 
We continue to develop practices and processes 
that reflect Māori aspirations and needs, including: 
 Ensuring prominence of Te Tiriti o Waitangi 

across all aspects of the school. 
 Ensuring staff and the BoT have an improved 

understanding of culturally responsive practice 
and behave and practice accordingly. 

 Ensuring all school processes and practices are 
aligned to the NELPs. 

 Ensuring students who identify as Māori have 
access to culturally appropriate teaching and 
support. 



How have you enhanced 
the abilities of individual 
employees? 

 We provide training and professional learning 
and development opportunities to support 
employees to develop new skills and 
knowledge. This has included staff PLD, 
workshops, courses, and conferences. 

 We provide support, mentoring and coaching to 
employees, especially those who are new to the 
school, to develop their skills and knowledge. 

 We encourage collaboration and teamwork 
among employees to help them learn from 
each other and work more effectively together.  

 Our teacher Professional Growth Cycle runs 
throughout the year. 

 We provide opportunities for employees to take 
on leadership roles and to advance in their 
careers. This includes providing professional 
development and career advancement within 
the school or in external workshops. 

 We provide employees with the resources and 
tools they need to do their jobs effectively, such 
as up-to-date technology, instructional 
materials, and equipment. 

How are you recognising 
the employment 
requirements of women? 

 We offer flexible work arrangements, such as 
part-time work to accommodate the needs of 
women with caregiving responsibilities. 

 We support requests for parental leave and 
provide flexibility in meeting schedules to 
support working parents, especially women. 

 We promote gender equity, such as gender-
neutral job descriptions and recruitment 
processes. Current work and foci include 
strengthening our culture of inclusivity by 
promoting diversity and inclusion, providing 
opportunities for feedback and collaboration, 
and encouraging open communication. 

How are you recognising 
the employment 
requirements of persons 
with disabilities? 

 We are not currently employing anyone with 
disabilities. 

 We would actively support applications from 
people with disabilities. Our school site provides 
lift access, ramps and wide corridors and 
hallways which provide suitable access for all. 

  
  



 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
Paul Kennedy 
Principal  
Christchurch Rudolf Steiner School  
13 April 2026 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?   
Has this policy or programme been made available to staff?   
Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO?   

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements?   

Does your EEO programme/policy provide for regular reporting 
on compliance with the policy and/or achievements under the 
policy? 

  

Does your EEO programme/policy set priorities and objectives?   



 

 

 

Kiwisports Funding for 2025 

 
 Yl to Y8 Y9 toY13 Total 

Instalment 1 $808.60 $632.70 $1441.30 

Instalment 2         $808.60 $632.70 $1441.30 

Instalment 3 $808.60 $660.82 $1469.42 

Instalment 4 $808.60 $660.82 $1469.42 

Total (excluding GST)   $5821.44 

 
Kiwisport is a government funded initiative to support students' participation in organised sport. 

In 2025 the school received total kiwisport funding of $5821.44 (excluding GST) 

This funding was spent on employing a sports co-ordinator and on the purchase of sports equipment. 

The number of students participating in organised sport was approximately 300. 

 

Principal/ Tumuaki 

Christchurch Rudolf Steiner School 
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